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Die Sammlung KRanons. 


(Cingefandt auf Wunfdh der Gemifadhten Konferenz von St. Louis und Umgegend.) 
(S hl uf.) 


Das Nene Teftament. 


Mud) hier halten wir das Selbjtzeugnis’ der Schriften 
jelber fiir jebr jchwerwiegend. Und weil uns dabei hauptiadlid 
darauf anfommt, eine Garantie dafiir 3u haben, dah die Autoren 
wirflic) unter gottlider Eingebung ihre Schriften verfagt haben, fo 
erinnern wir vor allem an die Stellen, in denen Chrijtus den 
Npojteln und Cvangelijten die Verficherung der Ntitteilung feines 
Geijtes fiir diejen befonderen Swed flar und deutlicdh gibt. SEfus 
jprach gu jeinen Siingern: ,,lInd id will den Vater bitten, und er 
joll einen andern Trojter geben, dak er bei euch bleibe ewiglic, 
den Geijt der Wahrheit . . . er bleibet bei euch und wird in eud 
jein.... der Trojter, der Heilige Geijt . . . derfelbige wird’s 
eudy alles Iehren und eud) erinnern alles de3, id euch gejagt 
habe.” Soh. 14,16.17.26. Mhnlid) Yoh. 15,26.27: Trojter 
wird zeugen bon mir, und ifr werdet auch zeugen.“” Befonders auch 
Yoh. 16,13: ,Wenn aber jener, der Geijt der Wahrheit, fommen 
wird, Der wird eud) in alle Wahrheit leiten.” Und fagt in 
jeinem hohepriefterliden Gebet: ,, Sch bitte aber nicht alleine fiir fie, 
jondern aud fiir die, jo durch) ihr Wort an mich glauben werden.“ 
30h. 17,20. Dieje Worte hatten feinen Sinn, wenn in ihnen nicht 


die Garantie lage, dah die Wpoftel die unfehlbaren Lehrer der Chri- . 


jtenheit aller Seiten jein jollten. Sierher gehirt aud) der ganze 
Paffus Mark. 16, 15—20; Matth. 28, 19 und andere, in denen 
SEjus feine Yiinger alS Lehrer fiir die ganze Welt bejtellt und ihnen 
dementipredende, bejtatigende Wundergaben verleibht. 
So haben e3 die Apojtel aud) aufgefabt und haben demgemap 
gehandelt. Paulus jdreibt: ,,Weldes wir aud) reden, nidjt mit 
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Worten, welde menjdlide Weisheit lehren fann, fondern mit Wor- 
ten, die der Heilige Geijt lehret.” 1 Ror. 2,138. Und find deut- 
Angeiden von der de3 neuteftamentliden Kanons 
{don in den Schriften felber. WBaulus an die Koloffer: 
/ Wenn die Epijtel bei euch gelejen ijt, jo jdjaffet, dais jie aud) in der 
Gemeinde gu Laodicea gelejen werde, und dak ihr die von Laodicea 
[ wahrideinlic) die an die Ephejer] lefet.” Rol. 4,16. Wn die Thefja- 
fonicher jchreibt er: ,,3ch befdhwore euch bei dem HErrn, dak ihr dieje 
Cpijtel Lejen lajjet allen heiligen Briidern.” 1 Thefj.5,27. Petrus 
begieht fic) gang offenbar auf eine Sammlung paulinijder Briefe, 
wenn er jcreibt: 213 aud unjer Bruder Paulus nach der Weis- 
heit, die ihm gegeben ijt, euch gejdrieben hat. Wie er auch in allen 
Briefen davon redet.” 2 Petr. 3,16. Paulus felber begzieht fich, 
1 Tim. 5,18, auf eine Sammlung von Wusfpriiden SEju, wenn 
nidt auf ein vorliegendes Evangelium, wenn er jchreibt: ,,€s 
jpricht die Schrift: . . . Ein Arbeiter ijt feine’ Lohnes wert.“ Und 
ebenjo deutlid) bezieht fid) Safobus auf eine Sammlung paulinijder 
Schriften, wenn er jchreibt: ,,Oder laffet ihr euch dimfen, die Schrift 
jage umjonjt: Den Geijt, der in eud) wobhnet, geliijtet wider den 
Hap?” Yak.4,5. Val. Gal. 5, 17. 

Woraif eS un aljo anfommen mup, wenn wir Gewikbheit 
haben wollen in bezug auf die fanonifden Schriften de3 Neuen Tejta- 
ments, ijt diejeS: Wir miifjen niidhterne, objeftive Seugnifje finden, 
day die Biicher, die wir 3um Ranon rednen, entweder von Apofteln 
verfapt find oder bon deren Sebhiilern in der Weije, jie von den 
Wpojteln approbiert find, oder daR fein Srweifel beftehen fann, Gott 
habe durch diefe Manner geredet. Um diefes feftgujtellen, nehmen 
wir den gefmidtliden Nadhweis vor un, dab die Schriften 
neuteftamentliden Ranon$ von Apojteln oder von Mpojftelfchiilern 
herriihren. Wir bringen dabei zunadjt wieder eine Tabelle, die dic 
Bezugnahmen der apojftolifden Vater, die wenigiten3 gum Teil noch 
3u den Seiten der Wpojtel oder deren Sehiiler gelebt haben, angibt 
(namentlid) in Zitaten, Xusgiigen, Redewendungen und Wnflangen). 
Bezugnahmen auf Matthaus finden wir 100, auf Mtarfus 24, auf 
Lufas 32, auf SYobhannes 35, auf die AWpoftelgefdicte 21, auf 
Romer 31, auf 1 Korinther 48, auf 2 Rorinther 10, auf Galater 9, 
auf Epbejer 25, auf Pbhilipper 16, auf Roloffer 5, auf 1 Thejja- 
fonicer 8, auf 2 Thejjalonicer 4, auf 1 Timotheum 16, auf 2 Timo- 
theum 11, auf Titum 10, auf 1 Petri 28, auf 2 Petri 4, auf 1 Yo- 
hanni8 7, auf 2 Sohanni$ 1, auf Yafobus 19, auf Suda 1, auf 
SHebraer 27, auf die Offenbarung 6. hier wir vergleidhs- 
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weije die Bezugnahmen de3 Srenaus auf da8 Neue Teftament in 
feiner Schrift gegen die Saretifer her: auf Matthaus 244, auf Mar- 
fu8 15, auf Lufa8 148, auf Johannes 106, auf Wpoftelgejdidte 51, 
auf Romer 77, auf 1 Korinther 99, auf 2 Rorinther 23, auf Gala- 
ter 26, auf Ephefer 29, auf Philipper 10, auf Rolojjer 19, auf 
1 Theffalonicder 3, auf 2 Theffalonider 6, auf 1 Timotheum 9, auf 
2 Timotheum 7, auf Titum 1, auf 1 Petri 14, auf 2 Petri 2, 
auf 1 Sobannis 3, auf 2 Yobannis 2, auf Safobus 4, auf Suda 2, 
auf Sebraer 5, auf die Offenbarung 31. 

Nehmen wir dann die Schriften, die wir aus dem siweiten Yabhr- 
hundert haben, fo finden wir bet Papias eine Anjpielung an eine 
Sammlung und eine Erwahnung de3 Matthaus und Marfus (Eufe- 
bins, IIT, 39. Schwark, 119—122), bei Sujtin 
unter andern eine Bezugnahme auf die Offenbarung St. Sohannis, 
die Cvangelienharmonie de3 Tatian (Diatessaron) und den Ranon 
deS Gnojtifers Marcion (10 paulinijde Briefe, ein verjtiimmeltes 
Evangelium Lufas). Val. Guerice, Rirchengejdidte, 140. 141. 
Nota.) 

dem oben angefiihrten fowie aus Tertullian, 
Clemens Wlerandrinus und der Peschittah lagt fic) damaliger 
Kanon de$ Neuen Tejtaments zujammenjtellen: die vier Evangelien, 
die Apojtelgejdhichte, dreizgehn paulinifde Briefe (ohne den Hebraer- 
brief), der erjte Brief Petri, der erfte Brief Yohanni3 und die Offen- 
barung. Der Sebraerbrief wird von Clemen$ und von der Peschittah 
genannt, der Brief Suda von Clemens und Tertullian, der Brief 
Safobi von der Peschittah, der gweite Brief de3 Yohannes von 
Srenaus und Clemen$. Bon bejonderer Widhtigfeit alS Zeugnis ijt 
der fogenannte Muratorijdhe Kanon, der noc) aus dem aweiten Yabhr- 
hundert ftammt. Cr nennt oder weijt hin auf die vier Evangelien, 
die dreizehn paulinijde Epijteln, die er in ihrer 
wabhrideinliden hronologijden Ordnung auffiihrt, erjten und gweiten 
Sohannis, Suda8, die Offenbarung, den erjten Brief Petri. Er jdheint 
aud) den gweiten Brief Petri gefannt 3u haben, jedod) auch den Wider- 
{pruch gegen dieje Schrift von jeiten mancjer Gemeinden. Den Brief 
de8 Safobus, die dritte Epijtel Yohanni$ und den Brief an die 
Hebraer fceint der Verjaljer nidt gefannt gu haben. 

von allen angenommenen und anerfannten iicer: 
4 Gvangelien, Acta, 13 Briefe Pauli, 1 Petri und 1 Yohanni8, be- 
geidnete fodann guerjt Origenes mit dem homologumena 
und redynete dazu aud) die Apofalypfe als Wbjdlup de3 Meuen Tejta- 
ment8. Gr fennt aud) die andern Schriften, erwahnt jedoch, dah fie 


i 
\ : 
| 
i 
f 


292 Die Sammlung de3 Kanons. 


auj Widerfprud ftoken, und urteilt iiber fie nicht beftimmt und zu 
verjdiedenen Zeiten verjdieden: Sebraer, 2 Petri, 2 und 3 Yobhan- 
ni8, Safobi und Quda.” (Fiirbringer, Einleitung in da8 Neue Tejta- 
ment, 6.) 

Eujebius (III, 25. Ed. Shwark, 104—106) teilt die Schriften 
de$ Neuen Tejtaments in drei Rlaffen ein: Homologumena, die vier 
Evangelien,, die Apojtelgefdhidte, die dreizehn Epijteln Pauli, 1 Yo- 
hanni$ und 1 Petri jowie aud) die Epijtel an die Sebraer und die 
Apojtelgejdhidte, mit etwas Vorfidt; Antilegomena, die Epijteln des 
Safobus, Judas, 2 Petri, 2 und 3 Yohanni8; Apofryphen und 
idriften, die apofrypbhifden Evangelien, Acta Pauli, Apokalypsis 
Petri, Sermas und andere mehr. 

Sdlieblich firierte Rongil von Hippo, 398, den neutefta- 
mentlicden Kanon auf Grund forgfaltiger Nadforfdhungen, wie wir 
ifn jegt haben, und da8 Rongil von Rarthago, 397, beftatigqte den 
Ranon. 

Legen wir nun auf Grund der hier aufgefiihrten Seugnifje den 
Mapitah obiger Forderung, dak wir eine Garantie von apojtolifder 
Verfaffung oder folder unter apojtolijdem Cinflu haben miiffen, 
und dak die Schrift nicht jelbjt miderjprechen fann, an die 
Sdriften de Neuen Tejtamentes, wie wir fie jegt haben, jo miijjen 
wir allerdings den Unterjdied gwijden homologumena oder proto- 
fanonijden Biicern und antilegomena oder deuterofanonijden 

Viidhern fefthalten, indem wir 2 und 3 Yohanni8, 2 Petri, Sebraer, 
Safobi, Juda und Offenbarung 3u legterer rechnen. Dod 
heibt eS hier mit groper Borjict verfabren. Luther allerdings hat 
aus inneren, bejfonders dogmatijden Griinden den Unterfdhied jdarf 
innegehalten, wie er ja auc) Grade im Wert der verjdhiedenen . 
Shriften des Neuen Teftamentes, und gwar im allgemeinen mit an- 
nehmbaren Griinden, annahbm. Er halt den Brief Safobi und die 
Offenbarung nicht fiir apoftolijd und fanonijd, obwobhl er jeine 
ficht in betreff beider Biicher mit den Sahren mapigte; Suda 
halt er fiir eine Whfchrift von dem giweiten Petrusbrief, Sebraer nicht 
fiir paulinijd, findet darin aud einen barten Rnoten. Gegen 2 und 
3 Sohanni$ und gegen 2 Petri hat er feine Cinwande. Dtancdes 
Bedenfen Luther, wie das gegen den Safobusbrief, als ftimme er 
nidt mit den paulinijden Epijteln, fann allerdings bei genauer Tert- 
 fritif und Vergleidung befeitigt werden (vgl. ,Lehre und Webre“ 
1917, Oft—De3., 433 ff.). der harte Knoten im Sebraerbrief 
ijt in abnlider Weife nidt unlosbar gefunden worden (,,Lehre und 
Wehre” 1919, Suli, 289—318). Wir fonnen feinem gur Siinde 
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madjen oder al Schwadbheit auslegen, wenn er auch heute nod) in 
bezug auf die antilegomena Bedenfen hat. 

Mus der ganzen Darlegung giehen wir folgenden Schluk: 

Rraft der Verheipung Chrijti an die MApojtel, 
Selbftzeugnijjes Neuen Tejftaments jowie 
der Gefdhidte glauben wir, dag die jegt in unjerm 
Neuen Tejtament enthaltenen Sdriften Gottes ge- 
offenbartes Wort jind; dod geftehen wir 3u, daf 
der Unterjdhied gwifdhen protofanonijden und deu- 
terofanonij{den Biidhern eine gewijje Beredtiqgung 
hat, und nehmen darauf in unjerer Amtsarbeit 
Rit ch t. E. Kregmann. 


Charles Rollin. 


Charles Rollin was born at Paris, January 30, 1661, and died 
September 14, 1741. He was the son of a poor, but honest cutler, 
who intended his son to follow the same vocation. A Benedictine 
friar, who discovered young Rollin’s abilities, had him entered at 
the College du Plessis. Being a genius, he made rapid progress, 
and early established a well-founded reputation. Rollin also studied 
theology three years at the Sorbonne, the most celebrated of the 
Catholic seminaries of France. 

In 1688 he was elevated to the chair of Eloquence in the Royal 
College of France. In 1694 he was appointed rector of the Uni- 
versity of Paris, and in 1699 he was made principal of the College 
of Beauvais. So great was his reputation by this time, that the 
deserted halls and depleted classes were soon filled to the limit. 

Being strongly inclined to religion, and having become a fol- 
lower of the Jansenistic Gentlemen of Port Royal, he was dismissed 
from his last place as rector. It is not my intention to enter upon 
the principles of Jansenism, as this ‘would lead too far for this 
short sketch. 

In 1720 he was called from his modest, but busy retirement to 
assume again the management of the university as rector. In 1726 
he published his Treatise on Studies. His historical works on 
Ancient History are too well known to need mention in this paper. 

He lived in what is termed the Augustan Age of French liter- 
ature, the age of Louis XIV, so much extolled by Voltaire, and was 
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contemporaneous with the most celebrated literary characters of 
that age. Although not entitled to the first rank among the writers 
of his own country, yet his attainments were great, his talents 
respectable, and his learning extensive. 

He was a pious man, with an honest, ardent mind. He laid 
great stress upon religious or spiritual training. He asks, “What 
is a Christian teacher, charged with the education of the young?” 
And he gives the following answer: “He is a man in whose hands 
Jesus Christ has placed a certain number of children whom He has 
redeemed by His blood, in whom He lives as His temple, whom He 
regards as His members, as His brethren, as His coheirs; of whom 
He wishes to make kings and priests who will reign and serve God 
with Him and by Him through all eternity. And for what purpose 
has He confided children to them? Is it just to make poets, philos- 
ophers, and scholars of them? Who would dare say or even think 
that? It is for the purpose of preserving in them the precious and 
inestimable gift of innocence which He has impressed upon their 
souls by baptism — for the purpose of making true Christians of 
them. This is the end of education, and all the rest holds the place 
of means.” 

He further asks: “What are the qualifications of a teacher?” 
His answer is: “When a teacher has asked and received from Jesus 
Christ, for the management of others and for his own salvation, the 
spirit of wisdom and knowledge, the spirit of counsel and strength, 
the spirit of learning and piety, and above all, the spirit of the fear 
of the Lord, there is nothing further to be said to him. This spirit 
is an internal teacher, that dictates and instructs in everything, 
shows him his duties, and gives wisdom to perfect them.” 

There is no doubt in my mind that he was inclined to Pietism. — 
This was a quality which he acquired in adopting Jansenism. But 
living shortly after the close of the Thirty Years’ War, many people 
felt such desires, as they said, to consecrate their lives. 

In his T’reatise on Studies he lays down some very good rules 
and principles for the management of children. Here are some of 
them : — 

1. The first duty of the teacher is to study well the genius and 
character of children. To wish to place them on the same level, 
and to subject them to a single rule, is to force nature. 

2. In education the highest skill consists in knowing how to 
unite, by wise temperament, a force that restrains children without 

repelling them, and a gentleness that wins without enervating them. 
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3. The short and common method of correcting children is with 
the rod; but this remedy sometimes becomes a more dangerous evil 
than those which one seeks to cure, if it is employed without reason 
and moderation. 

4. The only vice, it seems to me, that deserves severe treatment 
is obstinacy in evil, but an obstinacy, voluntary, determined, and 
well defined. 

5. The teacher ought never to punish in anger, especially if 
the fault which he punishes concerns him personally, such as want 
of respect or some offensive speech. 

6. Cuffs, blows, and ‘other like treatment, are absolutely for- 
bidden to teachers. They ought to punish only to correct, and 
passion does not correct. 

7. It is quite a common fault to make use of reprimands for 
the slightest faults which are almost inevitable to children. This 
breaks the force of reprimands, and renders them fruitless. 

8. We should avoid exciting the spite of children by the harsh- 
ness of our language, their anger by exaggeration, their pride by 
marks of contempt. 

9. It is necessary always to show children a substantial and 
agreeable end which may hold them to work, and never pretend to 
force them by a direct and absolute authority. 

10. We should run the risk of discouraging children if we 

never praised them when they do well. Although praises are to be 
feared because of vanity, it is necesary to make use of them to en- 
courage children, without cultivating that vice. 
11. Rewards are not to be neglected for children, and although 
they are not, any more than praise, the principal motive to make 
them act, yet both may become useful to virtue, and a strong in- 
centive to its practise. 

12. It is a great good fortune for young people to find masters 
whose life is a continual lesson; whose actions do not belie their 
teaching; who practise what they preach, and shun what they 
censure; and who are admired more for their conduct than for 
their instruction. 

If France had developed the pedagogical work commenced by 
the Gentlemen of Port Royal (Rollin, Fénelon, Pascal, ete.), it 
would be further advanced by almost two centuries. The whole of 
the eighteenth century and the first third of the nineteenth dragged 
themselves along in sterile philosophical and political theories. 
(Louis XIV suppressed Jansenism.) . 
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The Port Royalists being named, it would not be proper to con- 
clude this sketch without giving the main features of their work 
and accomplishments. That the men named above were followers 
of Jansen, after whom Jansenism was named, is what caused them 
to divert their course of thought in educational matters from the 
course of the leading men of the time, who were of the Roman 
Church. The center of movement of the Jansenists of France was 
Port Royal, ’an ancient convent, a few miles from Paris. Here 
a number of pious and learned men devoted themselves to study, 
teaching, etc. They gave much attention to the instruction of 
youth, and by the use of wise methods they achieved excellent 
results. 

They prepared neat and excellent text-books on grammar, phi- 
losophy, and other branches of knowledge. They translated many 
of the classic authors; they also wrote many devotional books. In 
connection with their primary schools they invented and employed 
the phonic system of spelling. The study of language began with 
the mother-tongue, and not with Latin, as had been the case in 
France till then. 

The method of conducting the Port Royal schools has been 
described by an old French writer as follows: “Up to the age of 
twelve the pupils were occupied with the elements of sacred history, 
geography, and arithmetic, under the form of amusements, in a 
manner to develop their intelligence without wearying it. At twelve 
years the regular course of study began. The hours of study and 
recreation were fixed, but not in an absolute way. In winter, when 
the weather permitted, the teacher gave his lesson while taking a’ 
walk with his pupils. Sometimes they left him to climb a hill or 
run in the plain, but they came back to listen to him. In summer 
the class met under the shade of trees by the side of brooks. The 
example of the teachers, their conversation and familiar instruction, 
all that the pupil saw, all that he heard, inspired him with love for 
the beautiful and the good.” So far the quotation. In most every 
feature of method and training, the views of the Port Royalists were 
in direct opposition to those of the Jesuits. 

To sum up the work of Pert Royal, we see it simplified studies, 
and made them pleasant to the pupil; it gave a worthy prominence 
to the mother-tongue; it developed the understanding along with 
the memory; it imparted substantial knowledge in connection with 
words; it developed the faculties, paid attention to the body, and 
watched over the formation of character. R. A. MANGELSDORF. 
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A Course in Grammar. 
(Continued. ) 


THE ADJECTIVE. 

Show that there are two principal classes of adjectives, qualify- 
ing and limiting. While many texts give a larger number of classes 
of adjectives, the adjectives may well be grouped in two classes. 

Discuss the definitions of the qualifying and the limiting ad- 
jectives. Have the class suggest a number of qualifying adjectives. 
Show that these in each case describe the noun, or show some quality, 
or, as may be said: “They tell the kind of noun (or pronoun).” 
Show by numerous examples that the limiting adjectives are added 
to the nouns, but do not express any qualities. Have the children 
discover limiting adjectives, and write these on the board. After 
the class has become fairly familiar with the two classes, have the 
children select the adjectives from some simple lesson in the Gram- 
mar or the Reader, writing the qualifying adjectives in one column 
and the limiting in another. 

Comparison. 

Mention the different degrees. Show the difference between the 
three degrees by numerous examples. Have the children compare 
a number of simple adjectives. Call attention to the different ways 
comparison is shown: 

1. By adding “er” or “est” to the positive to form the com- 
parative and the superlative. 

2. By prefixing “more” and “most” to the positive degree to 
change to the comparative and the superlative. 

3. By prefixing “less” and “least” to the positive to change to 
the comparative and the superlative. (This shows a lower degree.) 

4+. By using different words to indicate the comparative and 
the superlative. (This is called “irregular” comparison.) 

Write the comparison of a numer of adjectives that are com- 
pared irregularly, such as good, bad, little, old, ete. Have the chil- 
dren learn the comparison of all adjectives which are compared 
irregularly. These are: 

Bad, ill, evil, good, little, far, fore, in, late, much, many, near, up, old. 

Call attention to the adjectives which are not compared, such 
as, dead, empty, perfect, round, square, principal, correct, second, 
(and nearly all other limiting adjectives,) equal, Dutch, (and all 
other adjectives derived from proper nouns,) red, blue, and other 
colors. Have the children suggest as many of these as they can. 


‘ 


A Course in Grammar. 


298 


When assigning adjectives for parsing exercises, have the class 
observe the following order: 
The Adjective. Kind. Syntax (use). Comparison. 


Assign a parsing lesson; select the adjectives from the sen- 
tences in the Grammar or from some lesson in the Reader. Have 
the class also parse orally. 


THE ADVERB. 


Review briefly the adverb as a part of speech. Show that there 
are three classes of adverbs, and discuss and explain the simple ad- 
verb, the interrogative adverb, and the conjunctive adverb. (As 
the real value of the conjunctive adverb cannot well be shown until 
the adverbial clause is studied, it is best to postpone a thorough 
explanation of this kind of adverb until the complex sentence is 
discussed. ) 

The simple adverb will not occasion much difficulty, as it is 
similar to the adverb as discussed as a part of speech. Show that 
the interrogative adverb is one that is used in asking a question. 
The principal interrogative adverbs are: How, when, where, why- 
Show that some adverbs may be compared. The degrees of com- 
parison are the same as in the adjective. 

, Spend considerable time in correcting the errors that are 
made in the use of the adverb. Show that the error is most often 
made in substituting the adjective form for the adverbial form in 
such words in which the adverb is formed by adding “ly” to ad- 
jective. Thus: 

Slowly from slow; distinctly from distinct; really from real, ete. 


Write numerous examples on the board, and have the children 
suggest other sentences in which there is an error in the use of the 
adverb. If it is deemed necessary, the division of the adverbs into 
adverbs of manner, of time, of place, and of degree may be learned, 
although the time spent in this work may be better devoted to some- 
thing else. 

Show that the parsing of adverbs is similar to that of adjectives. 
Parse a number of adverbs orally, and assign a number of adverbs 
for work in written parsing. 


THE VERB. 


The verb is the most difficult part of speech to study because 
of the number of properties. Take up the work in the following 
order: Class (transitive and intransitive) ; voice (active and pas- 
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sive); tense (present, past, future, present perfect, past perfect, 
future perfect) ; mode (indicative, potential, subjunctive, and im- 
perative) ; form (regular and irregular); number (singular and 
plural) ; person (first, second, and third); principal parts (pres- 
ent tense, past tense, and past participle); conjugation in the 
various tenses, etc.; parsing. 


Class. 


Show by very numerous examples that the transitive verb re- 
quires a receiver of the action. This is the object of the verb. 
A verb that is followed by an object is always transitive. Make 
very clear to the children that, if there is a receiver of an action, 
the verb is transitive. Call attention to the word “trans’-itive. 
Teach that “trans” means to cross, or “to go over.” Show this by 
mentioning other familiar words, such as trans-fer, trans-gress, 
trans-port, trans-piant, trans-mit, trans-late, etc. Do not mention 
all these; have the class discover as many as possible, but in each 
case show the value of “trans.” Refer now to trans-itive, and show 
that in this class of verbs the action of the verb “crosses” over to 
the receiver of the action. Show here, too, that the receiver of the 
action is often the subject of the sentence. This is the case when 
the verb is in the passive voice. Show this by writing a number of 

_active sentences on the board, and then changing the verb to the 
passive voice. Thus: 

The farmer sells the grain. “Sells” is a transitive verb, be- 
cause the action of selling passes over to grain, the object. 

The grain is sold by the farmer. Develop the fact that “grain” 
receives the action of the verb “is sold,” and this verb is therefore 
transitive, although the receiver of the action is the subject of the 
sentence. Drill at length by numerous examples that, if there is 
a receiver of a verb, the verb is transitive. Write a number of 
sentences on the blackboard, and have the children suggest others 
until the facts are fairly clear. As yet nothing need be said of the 
active or the passive voice. However, as verbs in the passive voice 
consist of two or more words, before continuing to the property of 
voice, it is necessary to teach the class that, when two or more verbs 
are taken together, a verb-phrase is formed. Have a number of 
examples ready, and write them on the board. Have the children 
discover others. Teach that one of the verbs is the principal verb, 
and discuss its importance. 

Have the children write a number of sentences containing 
transitive verbs, in each case underlining the receiver of the action. 
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Have them select transitive verbs from the lessons in the Grammar 
or from the Reader. : 

Discuss the definition of the intransitive verb. Show that it 
is just the opposite of the transitive verb. The intransitive verb has 
no receiver of the action expressed. Write a number of sentences 
on the blackboard. Develop the fact that, when there is no receiver 
of an action expressed, the verb is intransitive. 

The class is usually puzzled by the fact that in one case the 
verb is transitive, and in another case the same verb is intransitive. 


Thus: 


1. The dog eats meat. “Eats” is transitive. 
2. The dog eats. “Eats” is intransitive. 

Show that in sentence 1 there is a receiver of the action, “eats,” 
but in sentence 2 there is no receiver of the action shown, there- 
fore the verb “eats” in this sentence is intransitive. Illustrate the 
difference by numerous other examples. Finally assign a lesson 


from which the transitive and the intransitive verbs are to be 
M. 


selected. 
(To be continued.) 


Inch and Foot. 


How many inches in a foot? 

How many inches long is your desk? 

How many feet and inches? 

How long is your ruler? 

How many inches in it? 

Cut off one foot of string. Cut this into inch lengths. How 
many of these little pieces have you? 

Cut a strip of paper into pieces one inch long. How many of 
these must you put together to make a foot? 

Annie has 6 inches of ribbon. How much more must she buy 
to make 1 foot of ribbon? 

If a stick of candy is 4 inches long, how many must Tom lay 
end to end to make a foot of candy? 

Annie pulled a stick of taffy till it was 1 foot long. After it 
hardened, she broke it into 6 equal pieces. How long was each 
piece ? 

How many feet in 24 inches? 36 inches? 

How many feet and inches in 18 inches? 20 inches? 25 inches? 

How many inches in 2 feet? 3 feet and 4 inches? 2 feet and 


10 inches? 


Drawing. 301 


Drawing. 


If you will stand in the middle of a street and look towards 
the far end, you will notice certain things. 

Things near you look larger than things far away. 

Far-away things do not appear as distinct as those near by. 

You know that the sky and earth seem to meet on a level with 
your eyes, and that the line which represents this meeting is called 
the horizon line. Notice the car-tracks, edges of sidewalks, boule- 
vards, lines of telegraph poles, rows of trees, rows of windows, etc. 


The lines all seem directed to a point on the horizon line, and that 
point is always straight in front of you. Notice also how small 
and indistinct things seem when they are far away. Now examine 
the illustrations, and see how these things are expressed in a picture. 
In figure 1 the horizon line is located. In figure 2 the light lines 
represent the positions for road, sidewalk, and tree-trunks. Notice 
that the horizon line passes behind the tree trunk just where your 
eyes would come, if you stood beside the tree. 

1. Make a drawing of some tree you have studied and place 
the horizon line. 


2. Draw an avenue of trees. This may be done from im- 
agination. 
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Tentative Report of Committee on Certification of 
Teachers. 


(Made at the Meeting of State Superintendents, Salt Lake City, 
July 3, 1920.) 


The following appeared in School Life. It indicates the attempts 
made to secure,some uniformity in the recognition of teachers’ certifi- 
cates by the various State educational authorities. 

We, your Committee, appointed to make a report on desirable 
standards for certification of teachers, beg leave to submit the fol- 
lowing : — 

1. The system of teachers’ examinations should be abolished as 
soon as possible to the end that all certificates should be based on 
training. 

2. After training has been secured, and after ability to teach 
has been established, certificates should be granted for life without 
examination, subject to revocation or suspension for cause. 

3. The States should control all certification of teachers. 

4. Any college or normal school should, under the direction and 
the control of the State, be permitted to train teachers and qualify 
them for holding life certificates. 

‘ 5. Teachers should be divided into seven classes, for training 
and certification: kindergarten, elementary, intermediate, secon- 
dary, special, normal school, and university. 

6. Kindergarten and elementary teachers should have as a min- 
imum of training not less than eight years in the elementary school, 
four years of nine months each in the high school, and two years of 
professional work in normal school or college. 

7. Secondary schoolteachers should have the elementary and 
high school training noted above; and should also have attained 
unto graduation from a four years’ course in a college or normal 
school. Secondary teachers should be granted certificates in all 
subjects which they have pursued for two years or more, in a college 
or normal school. 

8. Special teachers should have the elementary and secondary 
education noted above together with not less than two years of 
special training in college or normal school. 

9. There should be a special training and certification for 
teachers in intermediate, or so-called Junior High Schools. Said 
training should continue not less than three years beyond the 
high school. 
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10. Except in the training-schools, all normal school, college, 
and university teachers (1) must have the elementary and high 
school training aboye; (2) should have been graduated from a four 
years’ course jn a normal school, college, or university; (3) should 
have completed at least one year of postgraduate study; (4) should 
have concluded in such course at least four-fifths of a year’s pro- 
fessional work in education, including a course in practise teaching. 

11. All college and normal courses for the preparation of 
teachers should be at least one-fifth professional in character. 

12. There should be the same standards for teachers in rural 
and city schools. 

13. City training-schools not the equivalent of standard normal 
schools should be abolished as rapidly as a sufficient number of 
teachers can be secured from other sources. 

14. State school authorities should be given by law a large 
authority and wide discretion in the training and certification of 
teachers, as well as in other school matters. 

15. There should be a liberal provision for training teachers 
in service. 

16. There should be no lowering of standards in training or 
certification during the stress of the present times. 

17. State school authorities should validate certificates from 
other States where training standards meet the standards of the 
States extending the validation. 

18. Certificates should not be granted to teach in any public 
schools below the rank of college, except to American citizens, and 
then only to such citizens as have taken an oath of allegiance to 
the United States. 

19. There should be the same salaries for all teachers with the 
same qualifications, irrespective of grade or school. 

(Signed.) L. N. Hrves, Chairman, Indianapolis, Ind. 
Marcaret 8. McNaveunt, Sacramento, Cal. 
AppiE E. Dickenson, Olympia, Wash. 
G. N. CuHILp, Salt Lake City, Utah. 
JOHN V. Conway, Santa Fe, N. Mex. 


Wispom without meekness is worthless. The ear which is 
heaviest laden with grain bows down deepest to the earth. 
W. C. K. 


. 
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Are the ‘‘Movies’’ Harmful? 


Some pastors of Oak Park, ill., were asked to express their 
views on a question which has been discussed for somé time by Oak 
Parker, a magazine with a wide circulation. 

Rev. Louis T. Talbot, a pastor of a Congregational church, 
wrote an answer of which we would like to bring some paragraphs. 
to the attention of our readers. He wrote: — 

“When a minister of the Gospel is asked to express his views 
on ‘Sunday closing of the picture shows,’ he must necessarily treat 
the subject from a twofold standpoint, that is, as it relates to the 
spiritual man, and as a moral issue in the community. 

“Referring to the latter, Oak Park has long been known, com- 
paratively speaking, as a clean little city, as a moral community, an 
excellent place in which to bring up children. Considering the 
nearness of Oak Park to a large, wicked city like Chicago, it stands 
out conspicuously as a religious and moral center, and from that 
standpoint, therefore, it would be a shame to permit anything that 
can be avoided to come in to corrupt the condition in any way, and 


. any one with common sense knows that a city without Sunday 


movies is better off morally than with them. 

‘ “While the Church is naturally interested in the moral wel- 
fare of a community, the true Church of God is interested primarily 
in spiritual things. A person can be moral and at the same time 
be absolutely devoid of spiritual life; but no man can be spiritual 
without being moral. The walk and conversation for the spiritual 
man is set forth in the New Testament epistles as well as elsewhere 
in the Bible, but God never tells an unregenerate man how to be- 
have or walk, because he knows he can’t even stand up, let alone 
walk. God never tells a sinner to stay away from Sunday movies, 
or anything that he must do but to ‘be born again.’ If we as 
preachers would stop telling sinners what they must do and what 
they must not do and preach Jesus Christ crucified and raised from 
the dead, the true Gospel of the Son of God, and get men and women 
regenerated, we would not only get souls saved from perdition, but 
we would have men and women who would not only be against Sun- 
day movies and all other such corrupt influences, but who would 
stay away from most movies on Monday as well as Sundays. 

“After a very careful investigation I am convinced that the 
moving pictures are equally as harmful in their evil influence as 
the saloons, and it is natural that parents should do all in their 
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power to protect their children against anything and everything 
of a demoralizing nature. The moving pictures properly censored 
might have been used for the edification and moral development of 
children and men, but Satan has assumed control of ther, and the 
picture shows to-day, as a whole, breed immorality as well as crime; 
therefore it behooves every minister of the Gospel to stand out 
against such an institution, especially when Satan would have them 
opened on the Lord’s Day to keep people away from the Gospel. But 
if we preachers do not give them the Gospel when they come to us, 
they might as well see a picture with a moral to it as to hear our 
moral essays, for the picture will be more interesting.” 

What has been said of the pastors may well be said also of 
the teachers. If we teachers would really consider the responsibility 
resting upon our shoulders as spiritual leaders and educators of the 
young, and in all earnestness teach Jesus Christ crucified and raised 
from the dead, we would be instrumental in bringing up women 
and men who would love their Bible, love their Church, love their 
services because they love Christ crucified. W. C. K. 


As Others See Us. 


The following appeared recently in the Lutheran Witness: — 

“Scnu.siatr. — This is the name of the official paper devoted 
to the interests of our day-schools. It is edited by the faculty of 
our normal school at River Forest. We were surprised, and much 
grieved, to hear, at a committee meeting in Detroit, that a large 
number of our pastors and teachers do not subscribe for this paper. 
The September. issue is just at hand, and what a wealth of reading- 
matter it does contain! No teacher can read it without deriving 
inspiration from it for his work. Here is valuable up-to-the-hour 
information, articles on the technical side of the teacher’s work, 
interesting bits of news, — and this twelve times a year. Most of 
it in English, — and in good English. 

“We have not been requested to ‘boost? ScHuLBLATT. But it 
seems a pity that so fine a paper should not reach the desk of every 
Schulmann in our Synod. We are entering upon a period of recon- 
struction in our day-school work. Our Synodical Board for Paro- 
chial Schools will, you may depend on it, do all that is in its power 
to vitalize our day-school interest and to push the work. But the 
value of our SCHULBLATT, as a factor in this new advance, must not 
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be underrated. Nor do we see any reason why members of live school 
boards in our congregations should not subscribe. Such technical 
knowledge as they will there absorb will be a great help to them in 
appreciating the work cf the teachers and the need of efficiency in 
the Christian education of our youth.” 

We are not publishing the foregoing because we wish the 
readers of the ScHULBLATT to send commendations of the work of 
the editors. . We are too well aware of our shortcomings to expect 
anything of the kind. What we earnestly wish, however, is to make 
the ScuvuLsLarr a periodical that will be a help to our teachers, 
and will further in all possible ways the work in our Lutheran 
schools. The clipping from the Witness gives us an opportunity to 
call the attention of our teachers to the fact that our educational 
journal will be more or less what the teachers make it. The editors, 
in addition to their duties in preparing and writing articles for the 
paper, have so very many other duties, that it sometimes becomes 
a hardship to steal time to prepare copy. 

It therefore becomes necessary that we secure interesting 
articles and practical lessons from those engaged in teaching. It 
is no doubt very likely that at the various meetings of the teachers 
some topic of interest is discussed, or some helpful paper is read. 
Very often these discussions are not only of interest to the limited 
circle in which they originate, but could be read with profit by others. 
The ScHvuLBuatT is a medium through which such papers could be 
brought to the attention of all our teachers. 

Sometimes the spirit moves even those who are not preparing 
a formal written dissertation upon some subject to write for their 
own and others’ pleasure. The editors by no means wish to limit 
the articles to those read at conferences. True, not all manuscripts 
sent to the ScuvLBLart, either by individuals or upon request of ° 
teachers’ meetings, are suitable for publication. But wherever there 
is a paper submitted which finds universal approbation by the 
teachers at their meetings, it probably has merit, and will in- 
terest others. 

Teachers! Cooperate with the editors. Assist us in making the 
ScHULBLAT? a welcome visitor at your desk. But do some of the 


work also. The editors thank you for your efforts in advance. 
M. 


Die Frage ijt nicht, wieviel du geleijtet hajt, jondern wieviel 
das, twas du geleijtet halt, wert ijt. 
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Talks on Craft. 


By THoMAS TAPPER. 


Choir-training is not infrequently like schoolroom recitation. 
There are a few distinctive individuals who perform all the activity 
that goes on, and the rest are permitted to keep down the general 
average. 

In the one case this is not the fault of the choir-singer, and 
in the other it is not the fault of the school pupil. If the man 
at the head of affairs works on the proper basis, he will be con- 
stantly striving to make his’ work even, — to make it even by finding 
a response in every individual who is present. 

When there is inactivity in a choir, it is the choirmaster’s fault. 
“Change it into activity or cut it out, but do not be burdened with it. 

A choir and a school are exactly alike in this: that the success 
of the ensemble lies in the activity of the individual. This, in 
turn, lies in the guidance and stimulation of the leader. His is 
the responsibility. Hence, for results: 

1. Know the ability of every member of your choir. 

2. Enlist one hundred per cent. of it in your service. 

3. Make every meeting instructively valuable to the individual. 

4. Keep it clearly before your singers that success depends on 
each one of them. — Lutheran Standard. 


Ronferens bericht. 


Vom 24. gum 26. Augujt verjammelten fic) die Lehrer und 
fchulehaltenden Paftoren de3 Mittleren Dijtrifts im Concordia-College 
gu ort Wayne gu ihrer erjten jabrlichen Nonjereng. Won den 185 
Rehrern und 31 fchulehaltenden Pajtoren waren 121 Lehrer und 
13 Pajtoren erjdienen, um teilzunehmen an den Verhandlungen iiber 
die Empfehlungen, welche vom Schulvifitator C. Stellhorn) und 
der Schulfommiffion de3 Dijtrifts (G. J. Marfworth, T. J. Kod, 
RK. Fliring) in einem bejonderen Heftden ausgejandt worden 
waren. Da fich eine Anzahl Profefforen, Paftoren und Lehrer als 
Gajte an den Verhandlungen beteiligten, belief fic) die Frequen3 auf 
150 175. 

Tiber die Halfte der Konferengglieder wurde im College unter- 
gebracht, wabrend die iibrigen bei Freunden in der Stadt Unterfunft 
fanden. Mittags und abends gab’s fiir alle gemeinjdaftlides Ejjen 
im Speijefaal der Anjtalt. Dem Wunjdh der Synode entjpredend 
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Konfereng bericht. 


Hatten viele Gemeinden ifren Teilnehmern an der Ronfereng die 
Reije- und Vewirtungsfoften bewilligt. 

Sn Wort und Bild wurde iiber die Ronferen3z in den Hiefigen 
Tagesblattern beridtet. Das Fort Wayne Council der American 
Luther League ftellte dem Komitee fiir Verdffentlidungen einen pro- 
feffionellen Beridterjtatter gur Verfiigung. Bon der Konfereng dazu 
ernannt, jorgte Bajtor Blodel dafiir, dak diefem Berichterjtatter 
gu Verdffentlidjende fiir die gwei englijden Zeitungen gugeftellt wurde; 
Lehrer Lifer Lieferte der deutichen Abendzeitung da3 Mtaterial. Leh- 
rer %. Schroder hatte jdhon vor der Ronfereng dafiir gejorgt, dak 
durd) den Berichterjtatter die Ronfereng gebiihrenderweife in der 
Tagesprefje erwahnt worden war. Der Untergeichnete wurde er- 
nannt, im ,2utheraner” und ,Sdulblatt” iiber die Verhandlungen 
beridten. 

Am Mittwochabend fand ein befonderer Gottesdienjt in der Wula 
College ftatt. Yn diejem Gottesdienft hielt P. Wambsganh 
pon Columbus eine zeitgemake Schulpredigt iiber Pj.78,5—7. Nad 
Diejem GotteSdienjt waren die Glieder der Ronferen3 Gajte de Fort 
Wayne Council der American Luther League bei einem Mbendeffen 
im Speijejaal der Wnjtalt. Herr W.C. Dickmever begriipte die Kon- 
fereng im Namen der Liga, und Lehrer Ronow, Vorfigender, erwiderte 
tm Namen der RKonferen3. Reden wurden gehalten von Folgenden: 
Vizeprajes W. Miller, Schulvifitator Stellhorn, P. PH. Wambs- 
gang, P. Baur (Generaljefretar der Liga), Dr. Ditmling (Prafident 
der Liga), Herrn Kreijelmeyer (Vorfigender des 
tee3). %Wlle Redner betonten die Notwendigfeit der Hrijtliden 
Erziehung, der hoheren fowohl mie der niederen. Wn einem 
Nadhmittag und wieder am Wbhend verjammelten fic) die Lehrer der — 
Raffenfdulen und die Lehrer an gemijdten Sdulen 3u Separat- 
figungen, um iiber ihre bejonderen Lehr- und Stundenplane 3u be- 
raten. Lehrer Pobhlmann leitete die Verhandlungen der erjteren, 
Lehrer Meyer von Corunna die der legteren. 

Sede Sikung wurde mit einer erdffnet. Lehrer 
Pohlmann verjah den Organiftendienjt. Naddem der Schulvifitator 
und Biel diejer Ronfereng, der erjten ihrer Mrt, erflart hatte, 
hielt Lehrer Gocfel von Cleveland die ErdffnungSrede, in der er die 
Fragen: Wo3u find wir hier? Was wollen wir? Was jollen wir? 
beantwortete. Bei der Organijation wurde Lehrer 
Ronow als Vorfitender, Lehrer G. Marfworth als Stellver- 
treter, ehrer H. Hilbig al8 erfter und Lehrer F. B. Miller alg 3iweiter 
Sefretar ertwablt. 
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Lehrer Linjenmann von Hammond. legte der RKonferenz 3iwei 
inhaltSreide und mit gropem Fleif ausgearbeitete Referate vor. Yn 
dem erjten behandelte er da8 Thema: “Technical Grammar or Lan- 
guage Work and Composition — which? or both?” if we are to 
achieve positive results during the formative period of a child’s life. 
Nach einem gefdhidtlicen zeigte er, wie man friiher in diefer 
Disgiplin fajt ausjdlieblich mit grammatijden Regeln operierte, dann 
in$ andere Extrem iiberging und mit fajt ganglidem Wusidhluk von 
grammatijden Regeln Schreibe- und Sprediibungen gab, und wie 
man in der Gegenwart die beiden erwahnten Methoden miteinander 
verbindet. 

Das gweite Referat hatte “Spelling” jum Gegenjtand der Be- 
handlung. Su diejer Arbeit hob der Referent 15 Borgiige des 
Modern Speller von Profejjor Miller hervor. Aud) madte er auf 
etlidhe Nachteile aufmerfjam, die Buch nad) jeiner Meinung habe. 
Da jedoch die Vorteile die Nadhteile weit iiberwiegen, empfabhl er dies 
Bud auf warmijte. Profeffor Miller wird gebeten werden, 
bei der nadjten Muflage Speller die Wiinjde der Konferenz 3u 
beriictfidtigen. 

Lehrer Marfworth von Cleveland legte eine intereffante Arbeit 
iiber Schulidlupfeierlidfeiten (Commencements) vor. Drei Arten 
derjelben wurden von ihm in iiberaus anjdaulicer Weije befdhrieben: 
jolche, die weder zeitraubend nod jtdrend fiir die Schule find; folde, 
die eine Abjpiegelung der Schlupfeierlidfeiten der Hocfchulen und 
Colleges find; jolche, bet weldhen die Legtgenannte durch allerlei 
Velujtiqungen und AWuffiihrungen den Leuten ,,angiehender” gemacht 
wird. Die Konfereng befannte fich gu der erjten Wrt. 

Eine feindurddadte Behandlung der Frage: ,,Was, wie, wie- 
piel und wo3ju joll in der Schule in der Bibel gelejen werden?“ 
wurde von Lehrer Roch aus Columbus gegeben. Das Bibellejen ijt 
fo gu leiten, den Rindern da8 einfade Verjtandnis de3 Gelejenen 
erjchloffen und ibnen das Lejen in der Heiligen Schrift eine liebe Ge- 
wohnbeit wird. 

“Teaching Beginners to Read” wurde in [ebendigem Bortrag 
pon Lehrer $. Merz behandelt. Er geigte, wie die Lautiermethode 
erfolgreid) mit der Wort- und Sakmethode verbunden werden fann. 

Wie wiinjdenswert, nugbringend, notwendig ein rationeller 
Unterricht im praftijden Seiden fiir die Schule ijt, wurde durd) 
einen reidillujtrierten Vortrag von Lehrer G. Weller in anjdaulicder 
Weije gezeigt. empfabhl der Konjfereng fiir den Gebraud in der 
Sule: Practical Drawing. Modern Arts Course. Chicago. 
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Unter den Gajten befanden MNijfionar Bakfe, welder aus 
der Negermiffion beridjtete und um Gaben fiir diefelbe, bejonders 
aud) von den Schulen, bat; Profeffor Lochner von River Foret, 
welder infonderheit iiber die Uffreditierung der Anjtalt berichtete und 
um Zujendung vieler neuer Sdjiiler bat; Paftor Gotjd von Cleve- 
land, Sefretar der Schulbehorde, welcher iiber die Funt- 
tionen diejesr Behdrde beridtete und um Rooperation von feiten der 
Lehrer bat; der Hilfsjuperintendent der sffentlicjen Sdhulen der 
Stadt, Herr J. Mt. Price, der jedod) weggerufen wurde, ehe ihm Ge- 
fegenheit gu einer AXnjprache geboten werden fonnte. 

Am Donnerstagnadmittag vertagte fic) die Ronferen3 nad) den 
iiblidhen mit einem Schlubgottesdienft und wird 
fic) nachites Sabhr, w. G., unmittelbar vor und wabrend der Synode 
wieder verfammeln. 

Zum Sdluk fei noc) erwahnt, dak in Fort Wayne dank der 
emfigen Bemiihungen von jeiten der Laien und Lehrer, Paftoren und 


Profefforen iiber Erwarten viele neue Schiiler fiir unjere Gemeinde- 


jdulen, unjer Luther Institute und unfjer College unter Gottes 
Segen gewonnen wurden. Die Zabl der Neuaufgenommenen be- 
tragt 23 Prozent der Gejamtjdiilerzahl der Gemeindefdhulen. Mehr 
1800 Sdhiiler und Studenten bejuden’ unjere Sdhulzimmer und 
Lehrjale in Fort Wayne. Unjer Erziehungswejen und -fyjtem ijt 
aljfo nocd dem Untergange geweiht, wie einige gaghafte Peffi- 
mijten un$ und fic) jelber einreden modten. Lajjen wir uns die 
Pilege, Forderung, Hebung und Verteidigung miederer und hoherer 
driftlider Erziehung von jeiten der Kirche immer mehr angelegen 
jein! Gott wird e3 an Sc&ug und Segen nicht feblen lafjen. 
R. Floring. 


Vermijdtes. 


Do Not Fail to Read This. —It is supposed that there are 
53,000,000 children in the United States at the present time. 
Only about one-half of these are enrolled in some kind of a re- 
ligious school. And what is still worse is this that the enrolment 
is growing less from year to year. In 1916 the Protestant Sunday- 
schools and parochial schools were attended by about 22,000,000 
pupils, but in 1920 the enrolment had decreased to considerably 
less than 16,000,000. And just think how little those children 
get that do attend! Outside of the Lutheran churches, which 
give their children a regular course of religious teaching, Prot- 
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estant churches give their children only 24 hours of religious 
teaching per year. With this poor showing compare what the 
Jews do. The Jewish child in the United States receives annually 
335 hours of religious instruction, while the average Catholic child 
gets 200 hours teaching in religion. The religious instruction of 
the children in most Sunday-schools is carried on in a poverty- 
stricken manner. I venture to say that most Protestant churches 
expect their Sunday-schools to be self-supporting. And even if 
the contributions gathered from the pupils be considered, | am 
sure that there are hundreds of churches that spend twice as much 
for music or for their janitor as they do for their Sunday-schools. 
The average janitor costs the average church $1.07 per member, 
but the average Protestant Sunday-school costs only 48 cents per 
child. What a wonderfully promising home mission field is here 
left uncultivated — the religious training of the child. 
Lutheran Pioneer. 

_ Some Indian Statistics. — Our Government maintains 310 
schools for Indians, of which 200 are day-schools, 70 boarding- 
schools on reservations, 24 non-reservation schools, while 2 are at 
the same time sanitariums, and the rest are tribal schools in 
Eastern Oklahoma. Of mission-schools, Roman Catholics conduct 
47 and Protestants 25. There are 29,463 Indian pupils enrolled 
in public or private schools. .Of the 7,237 pupils enrolled in 21 of 
the 24 non-reservation schools, 4,242 show Protestant affiliation or 
inclination, 2,926 Roman Catholic, a few are acknowledged Mor- 
mons, and a few are “unattached,” that is, pagan. Approximately 
60 per cent. are Protestant and 40 per cent. are Roman Catholic. 
Practically 95 per cent. of our Indian young people who are in 
any school whatsoever are enrolled in Government Indian Schools. 
The Government allows time for religious education on Sundays 
freely, and two hours on week-days. — Lutheran Standard. 

A Significant Contrast. — There are in our country about 
15,000,000 boys and girls in Protestant Sunday-schools, and 
27,000,000 more or less related to Protestant not connected with 
them. The 15,000,000, with the exception of those brought up in 
churches where there is parochial or catechetical instruction, get 
a half-hour of religious instruction per week, and much of this 
instruction is vague. On the other hand, there are 1,600,000 
Jewish children in our country who receive five hours’ religious 
instruction per week, and 8,000,000 Roman Catholic children who 
receive four hours’ instruction per week. Every one knows how 
hard it is to win a Jew to the Christian faith, and how tenaciously 
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a Roman Catholic clings to his church. — The contrast is signifi- 
cant. It would seem to show that Jews and Roman Catholics be- 
lieve they have something that is worth teaching to their children, 
and that they deem it important enough to make arrangements to 
teach them. It would seem to show that they regard their faith 
just about eight or ten times more precious and valuable to their 
children than, Protestants regard theirs. It would seem to show, 
furthermore, that Protestants are satisfied with rocky-ground soil 
and are not much interested in plowing deep for the little sowing 
they do. They ought to see, however, that they are raising a big 
crop of rocky-ground religion where the seed springs up, gets its 
due share of emotional and sentimental heat — and straightway | 
withers and dies. What sort of Protestant parents do we have, 
anyhow, that 27,000,000 baptized children should grow up around 
the churches as sheep without a shepherd? They have been 
sprinkled with very little religion themselves in their youth, and 
what little life they once had has withered and died. We ought 
not to be too wise and self-sufficient. to take lessons from Jews and 
Roman Catholics. — The Lutheran. 

Hollands Sdhulen. Sm Sabre 1806 wurde in Holland die fon- 
fejjionSloie Staatsjdhule eingefiihrt. iir Unterweijung im eigenen 
Vefenntnis follten die einzelnen Kirdengemeinjdhaften forgen. Suerft 
jtimmten auch die Ratholifen dem neuen bei. Dock 
dauerte e3 nicht Lange, da fanden fie an dem Gefek allerlet ausgujegen; 
jo forderten fie guerft, dak da3 Gebet bet Beginn der Schule falle, 
weil ihre Kinder Beidhen de$ Rreuzes nicht dabei madjen fonnten, 
ohne den Spott andersgqlaubiger Schiiler herausgufordern. Dann 
wanbdten fie fic) gegen das Vibellejen. Und endlich erreidten fie die 
Entfernung aller Sculbiicher, die den Wngehorigen irgendeines Ve- 
fenntniffes AnftoR geben fonnten. Damit war die fonfejfionsloje 
Sule zur religionSlojen geworden, die allgemeine Bildung mufte 
Ddarunter Leiden, und jelbjt die vaterlandijdhe Gefchicte fonnte nur 
verjtiimmelt gelehrt werden. Dies pakte nun manden aufridtigen 
Chrijten nicht; fie fic) gujammen gu freien Schulvercinen 
und griindeten ,Schulen mit der Bibel”. WLS die Babl diefer Privat- 
jchulen wuchs, wurden die Liberalen jtukig und [egten der Ein- 
rictung rijtlider PBrivatichulen allerlei Sindernijje in den Weg. 
Aber aud) die Chrijten riihrten fic. Groke Legate, darunter eins 
pon einer Million, wurden gefpendet, Rolleften gefammelt uf. Und 
jo gelang e8 1888, eine Rammermehrheit fiir die Chriftlice Volfs- 
3ustande 3u bringen, die wenigitenS erreidte, den 
drijtlichen Eltern die Stenern fiir die Staat3jdulen erlajfen wurden. 
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Und 1906 endlid) erbielten jamtlice Privatidulen, die den gejeb- 
Wnforderungen entjpraden, fiir ihre Lehrer ein Minimalgebhalt 
nebjt WUterSgulagen gugeficert. (Wedhjelblatt.) 
Chinese to Have New Bible. — The American Bible Society 
announces that a new translation of the Bible has been completed 
for the Chinese, the culmination of the efforts of many workers, 
both Chinese and foreign, during more than a quarter of a century. 
It will be known as the “Revised Mandarin Bible.” This version 
will go forth to more human beings than any other translation of 
the Bible that has ever been made. Over one-fourth of the world’s 
inhabitants live in the Republic of China, which has approximately 
four times as many people under its five-barred rainbow as live 
under the Stars and Stripes. There has long been great need for 
this translation into the national language of the Chinese people, 
and it has been the purpose of the translators that the forthcoming 
Revised Mandarin Bible should rank as the most perfect literary 
production in the “Pun-tung hwa,” as the Chinese say. 


Herald of Gospel Liberly. 


Lojung der arithmetijden Aufgabe in der lesten Nummer. 


jind 18,446,744,173,709,551,615 Korner erforderlid. Dieje 
Babl, geteilt durd 1,000,000, ergibt 18,446,744,173,709 Buibel. 
Das ijt mehr Weizen, als im Lande wus. 


Literarijdes. 


Manual for Young People’s Societies. By Prof. EH. H. Engelbrecht. 
Concordia Publishing House, St. Louis, Mo. Price, 75 cts. 


Teachers are very often requested to organize and undertake the leader- 
ship of young people’s societies. Experience, however, has shown that, while 
many have made an enthusiastic effort, but very few have been successful. 
Why have there been so many splendid beginnings that have ended as total 
failures? The author of the Manual gives a threefold answer. He says: 
“The principal causes of these failures were, first, a lack of true perception 
of the objects of a Christian, respectively, a Lutheran young people’s society. 
Secondly, there was a lack of efficient leadership and a lack of material for 
the. work. Thirdly, there was not that definite knowledge of organizing 
and conducting a society which is necessary for successful work.” 

This gap the author desires to fil! out, and he surely has given an 
abundance of material for that important work among the young people in 
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our churches, a branch of activity that has often been sorely neglected. 
Very few seem to realize that the young people are the hope of the future 
of our Church. It is true, the young are admonished not to do this or that 
nor to go here and there, but often it is forgotten to give them a substitute, 
so that their minds and bodies are occupied with such pastime as is be- 
ecming to Christians. 

Here all teachers, chairmen of societies, pastors, and all persons inter- 
ested in our Lutheran youth have a book answering almost all questions 
pertaining to societies, work among the young, socials, entertainments, de- . 
bates, concerts, parties, and games for the parlor as well as for outdoors. 
The author also gives several series of lectures, choosing suitable topics 
from church history, from topics of the day, and secular themes. Take, 
read, and then go and enjoy the happy companionship of the young, who 
will be thankful for all suggestions you make. W. C.K. 


Robert Barnes. Luther’s English Friend. By Wm. Dallmann. Third 
Printing. Concordia Publishing House, St. Louis, Mo. 112 pp., 
4X61, cloth. Profusely illustrated. Price, 50 cts. 

Even as Tyndale, Hamilton, and Wyclif deserve to be better known 
among Lutherans, so Barnes, too, should not be forgotten. Although his 
name may not readily be recalled even by scholars who have enjoyed the 
advantages of a course in ecclesiastical study, still the life of Barnes has 
so many interesting and inspiring incidents, that his biography is well 
worth reading. Luther calls him, “Our good, pious table-companion and 
guest of our home, this holy martyr, St. Robertus.” W.C.K. 


Shnodalberidt deF Kanfas-Diftrifts der Cv.-Luth. Synode von Mijfouri, 
Ohio und andern Staaten. Concordia Publ. House, St. Louis, Mo. 
Preis: 25 Cts. 


Thema der Lehrverhandlungen: ,,Die natiirlidhe Crfenntnis Gottes.” 


Synobalberidt de8 Nebrasfa-Diftrifts der Cv.-Luth. Synode von Mijfouri, 
Ohio und andern Staaten. Concordia Publ. House, St. Louis, Mo. 
Preis: 35 Cts. 

Das Thema der Lehrverhandlungen war: ,,Die Lehre von der Kirche 
in ihrer Anwendung auf unfere Beit.“ Bn der fiebenten Theje wird be- 
jonders das Verhaltnis der Kirche gum Staat — und umgefehrt — behan- 
Delt. Der Gedanfengang ijt diefer: Da das geiftlide Leben der Chrijten 
aus den rein evangelifdjen Gnadenmitteln fein Dajein, feinen BVeftand und 
jeine Art hat, fo ift die Kirche als Gemeinde der Glaubigen dem tweltlicden 
Staat durdaus ungleidartig und wefensfremd, und jede Vermifdung mit 
dem Staat fann ihr. daher gum BVerderben gereiden; daher mu die Beit- 
ftromung, weldje die vollftandige Trennung von Kirche und Staat auf- 
aubeben oder doch gu Hindern fudht, im heiligiten Yntereffe der bez 
fampft twerden. W. C. K 


The Christian. By Wm. Dallmann. Published by the Northwestern Pub- 
lishing House, Milwaukee, Wis. Price, 50 cts.; dozen, $4.80. 


This booklet should be in every home. In terse and vigorous style the 
author pictures every phase of the life of a Christian. Ku. 
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Physiology from a Christian View-Point. By Rev. Dr. J. B. Balthasar 
Bernthal. Northwestern Publishing House, Milwaukee, Wis. Cloth. 
62 pages. Price, 75 cts. Order from Concordia Publishing House, 
St. Louis, Mo. 3 M. 


So follft du mid preifen. Chrijtlicje Betrachtungen in Poejie und Brofa 
bon Georg Ernft Spohr. Erjdienen im Verlag de3 Lutheran 
Book Concern, Columbus, O. rei3: $1.00 netto. 


Mit befonderem Yntereffe hat der Schreiber die in diefem Buche ent- 
haltenen fchinen Gedichte gelefen und empfiehlt darum das Werkehen 
auf befte. KI. 


Unto Us. A Christmas cantata. Words by Paul EF. Kretzmann. Music 
by G@. C. Albert Kaeppel. Concordia Publ. House, St. Louis, Mo. 
Price, $1.00. 

A review of this cantata appeared in the December issue of the ScHuL- 
BLATT last year. But since it came too late for those who wished to use the 
cantata during the Christmas season, we again call attention to it. For 
the benefit of the choirmasters Concordia Publishing House states: “To 
afford every interested choirmaster an opportunity to study this work 
leisurely with a view to adoption, we shall send choirmasters, organists, 
or pastors a sample copy at the special price of 75 cts., postpaid, which 
price will be refunded (or credited, as the case may be) upon return of the 
cantata within twenty-one days.” M. L. 


Lutheran Alumni Song. Original text in English by F. W. Herzberger, 
German version and music by J. Wambsganss. Price, 25 cts.; dozen, 


$1.50. 
This pleasing composition is arranged for a three-part children’s chorus 
with piano accompaniment and for mixed chorus a capella. Ku. 


The Wonderful Christ-Child. A complete program for a children’s 

Christmas-service. Compiled and arranged by R. A. Mangelsdorf. 

. Success Printing Co., St. Louis, Mo. Price, 10 cts.; dozen, 80 cts.; 
hundred, $5.00. 


This program was published in 1919. It is a simple program and needs 
but little time for preparation. ° W. C. K. 


GCinfihrungen. 


Wm 1. Septentber wurde Rand. Walter Voigt als Lehrer an der 
Schule der Bethaniagemeinde gu Milwaufee, Wis., eingefiihrt von 
P. Steege. 
Wm 14, Gonnt. n. Trin. wurde Rand. F. G. als Lehrer an 
der Schule der Trinitatisgemeinde gu Mount Clemens, Mich., eingefiihrt von 
P. 2. UW. Bi_‘miller. 
Wm 15. Gonnt. n. Trin. wurde Rand. W. Fensfe als Lehrer an der 
Schule in Unionville, Mid., eingefiihrt von 
P. F. Bilfening. 
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Juland. 

Das D. Martin-Luther-College gu New Wm, Minn., bat 40 neue 
und Sdiilerinnen aufgenommen. Der gropte Teil der Sdhiilerin- 
nen twohnt in der friiheren Direftorentwohnung, die gu einem dormitory 
umgebaut tworden ift. Die Vafang, die durch) Direftor Meyers Wegberufung 
an da8 theologifahe Seminar gu Wautwatofa entftanden ijt, ijt durch die 
Berufung P. Schallers wieder gefiillt worden. Fiir die neue Profefjur 
wurde P. Karl Schweppe berufen. Beide haben den Beruf angenommen. 

M. 

Das Northwestern College gu Watertown, Wis., hat eine Aufnahme 
bon 85 neuen Sdhiilern gu vergcidnen. Die Gefamtgahl der Sdhiiler be- 
tragt 230, namlich 168 im regelmapigen und 62 im Spegial- oder seated 
furjus. M. L 

A Testament for Every Student.— A pocket Testament for every 
one of the 4,000 students at Lutheran seminaries, colleges, and academies — 
such is the joint aim of the American Bible Society and the Young People’s 
Luther League. N. M. Ylvisaker, Executive Secretary in the Norwegian 
Lutheran Church, has issued a call for $500 with which to supply New 
Testaments for that church-body’s share in the movement. — Luth. Stand. 

A Few Significant Figures. — Of approximately 8,800 students who 
registered at the University of Pennsylvania the last term, only 3,878 
claimed church-membership, and 4,069 did not report affiliation with any 
church. The census at the university showed that there were 893 Catholics, 
750 Presbyterians, 482 Episcopalians, 449 Hebrews, 419 Methodists, 340 Lu- 
therans, 237 Baptists, and 76 Congregationalists among those who registered 
their church-membership. We quote these figures to show the direction in 
which the educational winds in our higher institutions are blowing. We are 
not surprised at the figures; for every one knows that not one-half of the 
young men seeking a higher education in the universities are even nominally 
connected with the Church. We believe that the showing in the University 
of Pennsylvania, under the distinctly Christian leadership of its highly 
esteemed Provost, is far better than in most other large universities. But 
the fact remains that the number of educated pagans in this country (for 
we are not among those who believe that Christians grow like huckle- 
berries on bushes outside of the Christian churches) is steadily on the in- 
crease. This state of things cannot be charged against the university. It 
lies at the door of the churchless, Christless home. — Ex. 

School Shortage. — All over the country there is a lack of school- 
buildings, the condition in some cities being next to unmanageable. The 
Commissioner of Education, P. P. Claxton, reports conditions as follows: 
“Lack of accommodations for 3,000,000 of the army of children reentering 
the city schools. Shortage of 75,000 adequately trained elementary school- 
teachers for both rural and city schools. Shortage of 15,000 adequately pre- 
pared city and rural high school teachers. Shortage of 75,000 schoolrooms, 
which at present prices would cost $9,000,000 to construct. The fact that 
from one-third to two-fifths of American teachers lack adequate preparation. 
It will take a minimum of three or four years to relieve the schoolroom 
shortage, according to bureau of education officials. This is due to halting 
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of building during the war, present cost of building, and difficulty of float- 
ing school bond issues. A fraction of the $30,000,000,000 or more, repre- 

“senting the cost of the war for the United States, would have placed our 
schools in a good condition.” — Ez. 


Ausland. 

Gin gutes Zeiden der Beit. Nachftehender Artifel ijt der ,,Wdlnijden 
Beitung” vom 12. Mai entnommen. C3 muss einen jeden Chrijten freuen, 
ein Blatt wie die Beitung” dem radifalen RKultusminijter 
gehorig ,den blajt”. Die Nachrichten, 
beift e8, wollen bon gujtandiger Stelle, alfo aus dem Kultusminifterium, 
fahren Saben, dak Kinder, die nicht am ReligionSunterricht teifnehmen, gum 
Grlernen der Texte von Kirchenliedern aud) in andern Unterricht3facern, 
a. B. im Gefangunterridft, nicht angehalten werden diirfen. Wenn fich diefe 
Nachricht bewahrheitet, dann man glauben, der Geift des ehe- 
maligen Kultusminifters Hoffmann in Herrn Hanijch gefahren ijt. Nur ein 
blinbdwwiitiger Materialijt, der auf jede Spur religidfen Lebens wie 
Der Stier auf das rote Tuch, fann eine derartige Verfiigung erlajjen und 
Damit durch ernen Federjtrid) Hochwertiges Kulturgut aus dem Schulunterz 
ridt ausmergen. Angenommen, dag Eltern ihr Kind nicht in einer der 
fonfeffionellen Glauben3lehren ergogen haben twollen, werden fie ifm damit 
aud) den Sdhak herrlider Kirchenlieder, den die Vergangenheit hervorgebracht 
hat, vorenthalten wollen? Goll e3 nicht den Zauber der Weihnachtslieder 
in fic) aufnehmen? Goll e3 die Reformationsgefdichte fernen, ohne die 
Die gange deutfde Entwidlung feit dem 16. Jahrhundert nicht verjtehen 
wiirde, und Luthers urmadtiges GlaubenSlied ,,Cin’ fejte Burg ijt unfer 
Gott" nicht mitlernen? Welche Angft vor der innern, itberzeugenden Kraft 
‘unferer Kirdenlieder fpricht doch aus diefer jammerliden Verfiigung, aber 
auch welche Roheit gegeniiber altem Kulturgute, da3 zu Hiiten in erfter Linie 
ein Deutfdhes Kultusminifterium berufen fein follte! Der Unterricht in der 
Deutjchen Literatur wie der Gefangunterridt werden wertvollen Stoffes bez 
raubt, unfere Qugend wird an geiftiger, idealer Nahrung nod armer ge-z 
madt, fie fo ift, nur dak einem firdenfeindlicden Doftrinar die 
abgenommen wird, fein Kind fonne auf jolchem Umivege mit der 
Gedanfentvelt der Religion befannt gemadt twerden und fie ettva gar 
getvinnen. Wir glauben nicht, dag e3 unter den Cltern, die ihre Kinder 
night in den ReligionSunterricht fchicten, viele folcher enggeijtiger Doftrinare 
gibt, aber der wenigen wegen miijjen alle andern leiden — jo will e3 das 
Kultusminifterium im Beitalter der Demofratie! (Rirchenblatt.) 

der in Berlin haben die Cvangelijden eine 
recht traurige Rolle gefpielt. Dariiber heigt e3 in einem Bericht iiber den 
Veriretertag de3 ,,Wllgemeinen Pofitiven Verbandes” in Cifenacd, den die 
E. BK.“ bringt, folgendermagen: ,Fiinf Gruppen waren dort gebildet, 
Die erfte fiir die Ratholifen, vier andere fiir andere, an die Cvangelijden 
hatte man nicht einmal gedacht. Gie wurden auf BVorhalt von dem Borz 
jikenden den Ratholifen gugetwiefen; dort fanden fie Unierfdhlupf. Bn alien 
Pradten fagen die Katholifen mit ihren Kirchenfiirften, Priejtern und 
Nonnen und bvertraten ihre Gace. Die Cvangelifden folde fanden . 
faum Gehor. Wenn einer von Vefenntni3 und evangelifdher Religion redete, 
twourde er unterbroden: Zur Gace! Der Cvangelijdhe 
fpielte fo gut mie feine Rolle, der vielgenannte Evangelijde Volf3tirden- 
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bund deSgleidjen nidt; noch fdlimmer: er war u. a. durch Fri. Karola 
Barth vertreten, die befanntiich auch Mitglied de3 ijt; 
aber fie war nicht einmal gur Unterfdrift fiir eine Erflarung gur evan- 
gelifcden gu betwegen. Das war die Vertretung der ebvan- 
gelifden Rirde! fagte dex Da fieht man mieder die 
Srihte des Staatsfirdentums. Dak die evangelifde Kirche eine felbjtandige 
Grape ift, dag jie Recht und Pflicht hat, fiir die Ergiehung ihrer Qugend gu 
forgen und in Schulfragen mitgureden, dad ift vollig in BVergeffenheit ge- 
raten. Man fenst die evangelifce Kirche nur eine ,,Broving im Staate” 
und ertvartet von ihr, dak fie fich alles gefallen lagt und vor allen Dingen 
iby Vefenntnis nicht zur Geltung bringt. Das hat man von der Nachgiebig- 
feit und faljchen Tolerang den Feinden de3 Vefenntniffes gegeniiber, die nun 
Das Heft in Handen haben und jich al Vertreter der evangelijden Kirde 
aufjpielen. Sie find ja auc) in der Majoritat! (Sreifirde.) 

Qn der Schulfrage wurde auf dem Bertretertag de3 ,,%Agemeinen 
Pofitiven Verbandes” in Cifenacd) wirflic) einmal die Lofung ausgegeben: 
Trennung, nicht Cinheit! ,Das Biel diirfe nicht fein: evangelifde Schule 
um jeden Preis, durch Rompromifje mit modern gerichteten Lehrern; nicht 
Cinheit gelte e3, fondern Trennung! Trennung von allen, die die Schule 
nicht auf Gehrift und Befenntni3 aufbauen wollen. Mur fo befommen wir 
wirklicde evangelifdhe Schulen mit evangelijdhen Lehrern und evangelijdem 
Unterricht.“ Sehr richtig! Wber wie denft man fic) die Trennung auf 
Diefem Gebiete, wenn man fich firchlic) nicht trennen twill von denen, die 
geinde der Befenntnisfdhule find? Nicht Clternverbande, Lehrervereini- 
gungen und Schulausfditije find der Nahrboden der rechten evangelifden 
Vefenntnisjdhule, fondern rechtglaubige Gemeinden. Die Trennung auf dem 
Gebtete der Schule hat die Trennung auf firchlidem Gebicte zur notiwendigen 
Vorausfebung, denn Kirde und Schule gehdren gufammen. (Freifirde.) 

Gine Erflirung pofitiver Lehrervereinigungen gur Frage de3 Religions- 
unterridjt8. olgende Vereinigungen: die Religionsunterricdt erteilenden 
Mitglieder de3 deutfch-nationalen Lehrerbundes fiir Leipzig und Umgegend, 
Die Konfereng von Religionslehrerinnen, Ort8gruppe Leipzig, und die Sadh- 
Lehrergemeinfdaft, Ortsqruppe Leipgig, erfudjen die Tagesprejfe um 
Wiedergabe einer Crflarung, in der fie gu den Grundjaben Stellung nehmen, 
Die die ,Freie Lehrerbvereinigung fiir Religionsunterridt in der Schule” 
mit mafgebenden firdlichen Perfonen in Leipzig vereinbart hat. Cine Reihe 
Diejer Grundjage werden auch von den genannten Vereinigungen anerfannt, 
Den iibrigen aber geben fie folgenden abweidenden Ynhalt: ,,.Wir fordern 
Lehrer aus padagogifden und religidfen Griinden 
fiir Die Kinder Cltern, fofern fie e3 twiinfdhen, Schulen 
unjer3 Befenntnifje3, damit Schule und Haus in voller Cinheit der Welt- 
anfdauung ergieherijd. auf das Kind wirfen fonnen. — Aufgabe des 
evangelifden ReligionSunterricdhts betracden wir Wedung und Pflege des 
betwupt geiftlicden Lebens im Kinde durch Darbietung der Tatfachen fowie 
Der Gefiihls- und Gedankeniwelt de3 Cvangeliums im Geifte der Refor- 
mation und ihrer Weiterbildung. Wir erflaren dabei aus- 
driidlid, dak wir an dem géitlic) geoffenbarten Cvangelium fefthalten. 
Auf dex Oberjtufe foll der Getwinn de3 Unterrichts an der Hand de3 Luthe- 
rifdhen Katehismus gufammengefapt und dabei eine Wusfprache iiber. die 
hauptfachlicjten Lebensfragen herbeigefiihrt werden. Befondere Unterridhts- 
ftunden gu erteilen, fteht jedem MReligionslehrer frei. Befonderer Moral- 
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unterricht ift fiir folde Kinder, die an einem dhrijtlichen ReligionSunterricht 
teifnehinen, iiberfliifjig, da Ddiefer die Sittenlehre Die Heilige 
Schrift musk unbedingt Hauptquelle des gefamten ReligionSunterrichts 
bleiben. fonnen auch wertvolle auperbiblijche Stoffe her- 
angegogen werden. — Die bidher durch die Kirche geitbte Auffict lehnen auch 
wir ab. Sedoch wiinfchen wir eine Beratungsftelle, in der Schule, Kirche 
und chriftlices Elternhaus in gleider Weife vertreten find. Wir beqriipen 
e3, fich eine grépere Anzahl Lehrer auf den Boden der Vefenntnisjchule 
geftellt hat und hoffen, dak auf diefer Grundlage unter voller Wahrung der 
Selbjtandigfeit der Lehrerperjinlichfeit eine erfolgreiche Zujammenarbeit 
aller am chrijtlichen ReligionSunterricht beteiligten Nreije erreicht wird.“ — 
Go erfreulich e3 ijt, dak e3 noch Lehrervereinigungen in unferm Lande gibt, 
Die den allgemeinen Sturm wider den fonfefjionellen Religionsunterricht 
nidt mitmacjen, fondern geradezgu BVefenntnidfdulen fordern, fo [eidet doch 
dDieje Erflarung an grofen Unflarheiten. Die Wufgabe de3 rechten Religions. 
unterrichtS befteht darin, da das geiftliche Leben im Kinde, das in der 
Taufe gefchaffen tworden ift, erhalten und gepflegt twird. Das gefchieht aber 
am beften dadurch, dak die Kinder von Anfang an in den Katechismusivahr- 
heiten untertwiefen twerden. Dabei bleibt die Heiliqe Schrift die alleinige 
OHuelle gejamten ReligionSunterricht3, denn der Katechismus enthalt ja 
nur die Hauptitiicde ihrer Lehre, die einer ,,.Weiterbildung” gar nicht be- 
dDiirftig find. Bet der Wblehnung der firchlicen WAufjicht zeigt jid) die alte 
Vertvorrenheit der Vegriffe, wie fie durch das LandeSfirchentum gropgegzogen 
tworden ijt. Da fieht man lediglich die Wmttrager als ,MNirche” an, wah- 
rend doch nach der Schrift die Gemeinde der Glaubigen, in deren WAuftrag 
Die Wmtstrager Handeln, die Kirde ift. Wo dad flar erfannt wird, fann e3 
feinen Gegenjas geben atvifchen chriftliden Eltern und Lehrern einerfeits und 
der ,Mirche” andererfeits. Go wird auc) in der rechtglaubigen Kirche die 
Aufficht {einen unleidlichen Bwang fiir chrijtliche Lehrer darjtellen, jondern, 
dDabet doch nur das Wort Gottes alleinige Regel und Richtfchnur 
Unterridhts geltend gemacht wird, ihnen Hoch willfommen fein. Dap fich 
eine ,gripere UWngahl“ Lehrer auf den Boden der Befenntnisfchule gejtellt 
hat, nad) dem, was wir in voriger Nummer mitteilten, reichlich 
viel gefagt. (Freifirde.) 
Religionsunterridt und Sidfifher Lehrerverein. Der 
Dresdener Lehrervereing teilt mit: ,,lm feftgujtellen, mie jich die Weit- 
glieder deS Sachjifcen Lehrervereins, die die Berechtiqung gur Crteilung 
deS Religionsunterrichts befiken, in der Frage de3 ReligionSunterricht3 ent- 
fceiden werden, veranjtaltete der Vorftand Sachjijdhen Lehrervereins 
im Marg cine Urabjtimmumg. Bivei Fragen wurden gejtellt: 1. Sind Sie 
bereit, einen ReligionSunterricht .in itbereinftimmung mit den Grundjaben 
Der betreffenden das heift, aljo einen fonfejjionellen 
Religionsunterriht unter Wufjteht oder Mitbeftimmamg der Kirche in irgend- 
einer Form, 3u erteilen? 2. Sind Gie bereit, cinen religionsgefcichtlicden 
Unterricht, der das religidje Kulturgut in anjdaulicser Form vermittelt, 
und einen Unterricht, der — beifpielsiveife nad Art des verdffentlicten 
Stoffplanes -— die Ergiehung gur fittliden Perjinlichfeit fordert, gu er- 
teilen? Das Ergebnis diefer Abftimmung liegt nunmehr vor. E83 
den inggejamt 13,344 Stimmgettel abgegeben. Frage 1 bejahten 380, 
wwahrend 12,743 mit Nein antiworteten, 46 fich einer Stellungnahme ent- 
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hielten und 185 Antworten unflar waren. Auf Frage 2 antivorteten 
11,301 mit Ja und 1516 mit Nein, 52 enthielten fich der Abftimmung 
und 475 Antworten mugten als unflar betwertet werden. Die Erteilung 
eine3 fonfeffionellen in itbereinftimmung mit den 
Grundfagen der betreffenden Religionsgefellfhaft lehnt alfo die fachfifche 
Lehrerfdaft faft einmiitig (95.5 Progent) ab. 84.69 Progent der fadhfi- 
{chen Lehrerfdhaft hat fic) durch diefe Urabftimmung auf den Boden der 
Vejchlijfe des Sacdhjijden Lehrervereins gejtellt; jie fordern die tweltlide 
Schule, in der°ed feinerlei fonfeffionelle Vindung gibt.“ — Go lefen mir 
in den ,Dresdener Nachridten” und fragen nun in aller Hffentlichfeit: 
Was werden lutherijdhe Eltern, was twerden inSbefondere die Glieder des 
Gp.-Luth. Schulverein3 nun tin? Man bedenfe, von 13,344 Lehrern in 
Sachjfen haben nur 380 fich bereit erflart, ReligionSunterricht in itberein- 
ftimmung mit den Grundjaben der Lutherifchen Kirche gu erteilen. Und 
wer Ddiefe 380 find, niemand auper dem Vorjtand Lehrerverein3, 
an tweldjen die Antworten eingefandt find. tiberdies bleibt e3 noch febr 
alweifelhaft, ob diefe 380 wirflich lutherifden Unterricht erteilen. Denn 
auch das, was bisher dafiir galt, wich von den twirfliden Grundfagen der 
futherijcben Kirche mitunter weit ab. Go bleibt nichts anderes iibrig, als 
Day jeder Vater die Sache felbjt in die Hand nimmt, fich vergetviffert, wie 
Die Lehrer feinerx Kinder ftehen und twas fiir Unterricht jie erteilen, und 
wenn Dderfelbe nicht ein wirflich lutherifcher ijt, die Kinder dDemjelben 
halt und geeiqneten dafiir fdafft. (Freifirde. ) 
Wie die Schuljugend in Berlin zur Mtaifeier angehalten wurde, darz 
iiber teilt der folgendes mit: aud die Schuljugend {chon 
an der fogialdemofratifden Feier de3 1. Mai teilnehmen gu laffen und im 
Gitine der Bedeutung des ,Anternationalen Arbeiterfeiertages’ auf jie ein- 
guivirfen, twurden in den Mittagsftunden Hunderte bon Sehulfindern von 
Eriwachjenen (wahridheinlich fozialdemofratijden Lehrern) auf das Tempel 
Hofer Feld gqefiihrt, von two fie in groken Biigen nad Tempelhof marz 
jcéierten, um dort den Tag mit einer entfprechenden Feier gu begehen. 
Kleine und groke Kinder jah man fich in dent Feftguge beiwegen, in dem 
auch ein mit Bhrimen und rotem Tuc) gefchmiidter Wagen mitgefiihrt wurde. 
Den Kindern hatte man rote Fahnen und Tafeln mit Propagandaauf{drif- 
ten fiir die 1. S. ¥. D. in die Hande gegeben, die den eingelnen Wbteilungen 
vorangetragen wurden. Jn weldhem Sinne auf die Erziehung diefer Kinder 
Dabei cingetwirft werden follte, befagten die Ynfdjriften der Tafeln, die die 
griften, gehn- bis gwilfjabrigen, Kinder trugen. Gie lauteten unter 
anderm: .Broletarier, ener ift in der U.S. KP. D.‘ und: ,Die UW. S. P. D. 
fordert Ratefyftem.£ Den Kleinen, faum GSedhsjahrigen, hatte man 
Tafeln mit Auffdhriften wie ,.Los von der Religion’ und: Wir fordern die 
Ginheitsjchule’ in die Hande gedriidt, um auch in die Seelen der Kleinjten 
fehon den Reint der fogialiftifden Lehre gu pflangen, was ja twohl dem Sinne 
Diefer jugendlichen Maifeier entiprad.” — Das ,,Los-bon-der-Religion” wird 
praftijd den Kindern fdon dadurd eingepragt, dak vielfach, befonders in 
Sachjen, der Unterridt ohne Gebet begonnen und befdlojjen wird und der 
Katehismusunterridt gang weggefallen ijt. (Sreifirde. ) 
Aud Frauen werden jest an der Berliner Univerfitat gum theologi- 
GEramen zugelaffen, twas aber feinerlet Beredtigung gum Dienft im 
Pfarramt einjdliept. (3. u. 


